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Abstract

This article reviews script selection, actor qualification requirements and train-
ing, and instructor selection for drama-based teaching, discusses the current
application status and effectiveness of drama-based teaching in nursing, iden-
tifies references and implications for its implementation based on the current
situation in our country, and aims to provide references for implementing drama-
based teaching in our country, a basis for nursing education administrators to
formulate relevant policies, and new ideas for innovating nursing education mod-
els.
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Abstract

This paper reviews the selection of scripts for drama performance teaching, the
qualification requirements and training of actors, and the selection of instructors
for drama performance teaching. It discusses the current status and effectiveness
of drama performance teaching applications in nursing, identifies references and
revelations for developing drama performance teaching based on China’s current
situation, and aims to provide guidance for implementing drama performance
teaching in China, offer a basis for nursing education administrators to formulate
relevant policies, and present new ideas for innovating nursing education models.
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Introduction

Drama performance teaching is a pedagogical method derived from the theatri-
cal arts that integrates language, movement, dance, and role-playing to achieve
educational objectives [1]. Research has shown that applying drama perfor-
mance teaching in nursing education can enhance nursing students’ competen-
cies and qualities across multiple domains, including emotional intelligence, hu-
manistic cultivation, communication, empathy, interprofessional teamwork, and
professionalism [2, 3]. Currently, this approach has been implemented in nursing
education abroad. In 2022, China’s education department incorporated drama
into educational standards for arts curricula for the first time. Therefore, this
paper reviews the sources of drama scripts, the venues for drama performance
teaching, the qualification requirements and training for actors, and the selec-
tion of instructors for drama performance teaching. It discusses the current
status and effectiveness of drama performance teaching applications in nursing,
identifies references and revelations for developing drama performance teaching
based on China’s current situation, and aims to provide guidance for implement-
ing drama performance teaching in China, offer a basis for nursing education
administrators to formulate relevant policies, and present new ideas for innovat-
ing nursing education models.

1.1 Sources of Drama Scripts

The sources of drama scripts for nursing education primarily fall into four cate-
gories. The first involves scripts written and directed by professors from theater
and film departments [1]. The second category consists of scripts prepared based
on literature [4]. The third comprises scripts written and prepared by students
themselves. The fourth involves collaborative creation, editing, rehearsal, per-
formance, direction, production, and discussion among nursing students, nurses,
nursing scholars, patients, and public representatives. However, the thematic
content of scripts remains relatively monotonous, with current literature only
identifying scripts focused on post-mortem care and end-of-life care for nurs-
ing staff, as well as headache scenarios [4, 5]. Consequently, drama scripts for
nursing education abroad are still relatively limited. Future efforts should ex-
pand the thematic scope of nursing drama scripts through specialized lectures
and practical performance guidance from experts, as well as multi-faceted script
interpretation and innovation.

1.2 Venues for Drama Performance Teaching

The selection of venues for drama performance teaching in nursing practice fol-
lows the principles of being randomized, controllable, and safe. Implementation
locations can span broad geographical areas and may include various on-campus
sites such as regular classrooms, skills laboratories, and nursing resource centers
[6]. Other venues have included banquet halls, small theaters, designated large-
scale evacuation shelters [6], and technical laboratories consisting of three rooms
and ten beds [7]. Lunden et al. [8] conducted drama performance teaching in
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classrooms without desks. However, foreign drama teaching environments have
not emphasized classroom interior decoration, such as color schemes and tonal
coordination, despite evidence that different colors produce varying psychologi-
cal and physiological effects [9].

1.3 Actor Qualification Requirements and Training

Currently, there are no established qualification requirements or training pro-
grams for actors in drama performance teaching abroad. However, some scholars
have proposed using nursing students or students majoring in drama and per-
formance as actors [1]. Jacobs et al. [10] noted that employing drama students
as standardized patients in drama performance teaching can help ensure perfor-
mance standardization. Actors in drama performance teaching require extensive
skills in voice, gesture, and posture, must be able to develop relationships be-
tween characters, and should be capable of observing their counterparts while
participating and performing [11]. Nevertheless, foreign countries have yet to
develop corresponding training curriculum systems, including training in obser-
vation and specific awareness. Future efforts should enable students to acquire
scriptwriting and performance capabilities through diverse course offerings.

1.4 Selection of Drama Performance Teaching Instructors

Course instructors for drama performance teaching are typically nursing fac-
ulty or invited guest lecturers specializing in drama performance, all of whom
have backgrounds in performing arts [12]. Acting as directors, instructors are
responsible for guidance on performance, props, and stage design [1], and are
sometimes required to serve as discussion facilitators, enabling performers to
engage in post-performance discussions. For drama activities, some teachers
are required to hold a doctorate degree and complete a 320-hour creative drama
teacher certification program alongside participants in the intervention group
[7]. Additionally, before performances, teaching instructors discuss strategies to
ensure audience engagement with nursing student moderators. This indicates
that drama performance teaching faculty abroad are insufficient in number and
limited in availability.

2.1 Application in End-of-Life and Chronic Disease Care Nursing Ed-
ucation

Tok et al. [4] examined the impact of drama performance teaching on 40 nursing
students’ attitudes toward caring for dying patients. The control group of 20
students received traditional didactic nursing education, while the intervention
group of 20 students received additional drama performance teaching. Data
were evaluated using the Frommelt Attitude Toward Care of the Dying Scale,
the Creative Drama Education Personal Feedback Form, and descriptive statis-
tics. Results showed that the intervention group scored higher on attitudes
toward end-of-life care, indicating that drama performance teaching can better
enable nursing students to understand the psychological and emotional states of

chinarxiv.org/items/chinaxiv-202401.00226 Machine Translation


https://chinarxiv.org/items/chinaxiv-202401.00226

ChinaRxiv [$X]

dying patients and to reflect upon and improve their approaches to end-of-life
care. PiaC et al’s study validated the impact of drama performance teach-
ing methods on improving person-centered dementia care. Interview results
revealed that drama performance teaching methods help cultivate critical reflec-
tion among healthcare professionals and contribute to enhancing dementia care
quality and caregiver experiences. Bolmsjo et al. [14] demonstrated that drama
performance can improve caregivers’ reflective abilities when caring for hospi-
talized patients with dementia, though the development of reflective capacity
requires adjustments to meeting discussion content and methods. When design-
ing larger-scale intervention studies, it is advisable to integrate these meetings
with staff support. Suh et al. [1] utilized drama performance in oncology nurs-
ing education, and interview results indicated that drama performance teaching
helps nursing students understand the lives of patients and their families, pro-
vides opportunities to imagine clinical experiences in oncology nursing, assists
them in understanding patient perspectives, and encourages reflection on their
self-image as future nurses. Evidently, drama performance teaching can enhance
nursing students’ end-of-life care capabilities and improve the quality of end-of-
life care. However, these studies are limited by small sample sizes, and some
research processes failed to adequately adjust meeting discussion content and
methods or integrate meetings with staff support. Therefore, future research
should focus on increasing sample sizes and employing innovative, evidence-
based methods to control intermediate research processes.

2.2 Application in Maternal-Child Nursing Education

Lawrence et al. [15] investigated the impact of drama performance teaching
on nursing students’ professional behaviors and values. Qualitative findings
revealed that using drama performance in maternal care helps students un-
derstand key professional values in nursing. Shaae et al. [3] noted that drama
performance aids nursing students in acquiring pediatric nursing knowledge and
developing a deeper understanding of complex care situations and ethical issues
that may arise in pediatric nursing. Ljunggren et al. [16] applied drama perfor-
mance teaching to nursing students, and qualitative results demonstrated that
it helps cultivate nursing students’ professional identity and professional role.

2.3 Application in Nursing Psychology Education

Amy et al. [17] examined the effects of drama performance teaching on medical
students’ empathy. Outcome measures included the Interpersonal Reactivity
Index, the Consultation and Relational Empathy Scale, and facial expression
recognition tasks to assess empathy before and after the intervention. Qualita-
tive results indicated that empathy levels improved in both groups, while drama
performance teaching also positively impacted students’ interprofessional rela-
tionships and independent thinking abilities. Basit et al. [7] conducted a study
with 52 second-year nursing students at Necmettin Erbakan University to vali-
date the effects of drama-supported patient role-playing experiences on nursing
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students’ empathy and altruism levels (identifying emotional states and un-
derstanding others’ needs). With 26 students in the intervention group and
26 in the control group, data were collected and analyzed four months later
using the Jefferson Scale of Empathy for Nursing Students (JSENS), the Al-
truism Scale, and qualitative research methods. Results showed that altru-
ism increased significantly in the intervention group compared to the control
group, and overall, the patient role-playing experience enhanced nursing stu-
dents’ empathy and altruism levels. Arveklev et al. [18] explored the impact of
drama performance on nursing students, and qualitative research demonstrated
that drama performance teaching improved nursing students’ self-awareness.
Through self-awareness, nursing students established connections with knowl-
edge and deepened their understanding, thereby facilitating lifelong learning
and the ability to reflect on their future professional identity. Evidently, drama
is a unique reciprocal art form in which actors and audiences share emotional,
intellectual, and cathartic experiences, thereby promoting interpersonal connec-
tions, personal growth, and resonance [19].

2.4 Application in Interprofessional Collaboration Nursing Education

Lunden et al. [8] investigated the use of drama performance teaching as a learn-
ing medium to promote teamwork between radiology and nursing fields. The
study enrolled nine radiographers, eleven professional nurses, and two nurse
anesthetists, and customized qualitative research results indicated that drama
performance teaching facilitates teamwork between radiology and nursing. Kyle
et al. [20] examined the impact of nursing student-led drama on attitudes toward
interprofessional work. Four hundred undergraduate nursing students partici-
pated in a 15-week drama performance teaching program focusing on health and
social care integration and interprofessional work. Outcome measures were as-
sessed using the Attitudes Towards Healthcare Teams Scale (ATHCTS) and the
Protective Nursing Advocacy Scale (PNAS). Results demonstrated that nursing
student-led drama education significantly improved attitudes toward interprofes-
sional work. Coleman et al. [21] found through qualitative research that drama
performance teaching helps drama department students and nursing students
learn professional knowledge from other disciplines, gain new perspectives and
insights, and develop collaborative work skills.

2.5 Application in Interpersonal Communication Education

Scott et al. [11] validated the impact of drama performance teaching on nursing
students’ professional qualities and interpersonal skills. Qualitative research
results indicated that drama performance teaching can help nursing students
improve their interpersonal skills and self-awareness, enabling them to better
address challenges in healthcare environments. Susan et al. [22] described the ef-
fects of drama performance teaching on nursing students’ communication in an
observational study. Outcome measures were assessed using a self-designed sim-
ple communication checklist. Findings revealed that using drama performance
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teaching in nursing education enables nursing students to develop a deeper un-
derstanding of what constitutes good communication and how to distinguish
between effective and ineffective communication.

3.1 Rigorous Research Design for Drama Performance Teaching

Drama performance teaching has been implemented earlier abroad than in
China. However, due to variations in evaluation effectiveness and research tim-
ing, the benefits of drama performance teaching in nursing education differ
across studies. In response, foreign research [23] suggests that evaluating the
role of drama performance teaching requires further determination of whether it
produces lasting effects on students’ learning processes and whether it continues
to address nursing students’ intrinsic needs. Evidently, foreign researchers have
recognized that cross-sectional surveys are insufficient for providing informa-
tion, particularly regarding their limitations in capturing continuous changes
and discontinuities in important events. Future research would benefit from
combining cross-sectional and longitudinal analyses, and foreign scholars have
already considered investigating the long-term effects of drama performance
teaching. Based on this, China should also increase the use of longitudinal
surveys to explore the long-term effects of drama performance teaching in the
future, while overcoming the drawbacks of longitudinal research such as delayed
outcomes and cumulative attrition, to enable more cautious interpretation of the
application effects and persistence of influence of drama performance teaching
across various aspects. Furthermore, research purposes, subjects, content, and
methods differ between domestic and international studies. Foreign research
on drama performance teaching suffers from small sample sizes and the use
of either qualitative or quantitative evaluation alone, lacking systematic ran-
domized controlled studies. Additionally, due to differences in socioeconomic
environments, educational systems, curriculum structures, cultural contexts,
and social values between China and foreign countries, successful educational
models from abroad cannot be directly adopted in China. In summary, China
should draw upon the successful experiences and models of foreign drama per-
formance teaching in enhancing nursing students’ competencies, and on the
basis of carefully summarizing China’s current situation, employ more rigorous
randomized controlled trials, utilize both quantitative evaluation and interview
methods, develop comprehensive and scientific evaluation indicator systems,
and construct evaluation frameworks to guide high-quality drama performance
teaching, conducting research on drama performance teaching from perspectives
of sustainable development and innovation.

3.2 Enhancing Student Interest and Participation

Foreign research [18] indicates that students feeling negative or shy reduces
their voluntary interest in participating in drama performance. This risk may
be avoided when students are informed that drama performance teaching is an
opportunity for self-expression, that they can voice opinions about their learn-
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ing, and that both positive and negative outcomes can serve personal growth
functions. This study [18] also demonstrates that active and full participation
in drama performance teaching is a prerequisite for optimizing the learning ex-
perience. If participants do not fully engage in workshops for any reason, their
attitudes may become barriers to experiential learning for both individuals and
the entire team. Therefore, to promote active participation among nursing
students in China, we should enhance their self-awareness, deepen their under-
standing of drama performance, actively create a vibrant classroom atmosphere
during each drama performance teaching session, encourage better engagement
in various teaching activities, and provide nursing students with opportunities
for discussion and interaction. Nursing educators must carefully design and
strengthen drama performance teaching from multiple aspects, including cur-
riculum arrangement, instructional design, dialogue and communication discus-
sions, reflective thinking, and summarization, while fully considering nursing
students’ characteristics and needs, teaching drama performance effectively and
clearly, and adequately listening to nursing students’ evaluations. Simultane-
ously, medical students’ communication and storytelling skills, as well as their
ability to incorporate patient case narratives, should be enhanced to increase
learning enjoyment and prevent burnout [24].

3.3 Expanding Application Scenarios for Drama Teaching

Foreign research [18] demonstrates that drama performance teaching is not lim-
ited to nursing education and can provide important guidance for other broader
healthcare education fields and any educational methods aimed at supporting
students’ professional learning. However, the vigorous development and appli-
cation of drama performance teaching have been constrained by limited applica-
tion fields and instructor availability, difficulties in scheduling time for student
education [4], and the high cost of most drama performance props. Therefore,
when implementing drama performance teaching in China in the future, we
should create a positive educational environment, grant nursing schools full au-
tonomy to conduct drama performance teaching, further expand the scale and
scope of drama performance teaching by nursing faculty, increase the time allo-
cated for students to receive drama education, and support the development of
drama props toward more economical and practical directions.

3.4 Promoting Integration of Drama Performance with the Internet

With the continuous development and enrichment of information-based teach-
ing methods, classroom instruction is undergoing innovation, and the traditional
teaching approach of blackboards, chalk, and charts has been replaced by mod-
ern multimedia teaching in many contexts. Foreign research [1] mentions that in
the future, if drama performance-integrated courses expand to include various
other fields and are recorded in videos for convenient repeated viewing, stu-
dents will have opportunities for deeper reflection and insight. Based on this,
China should learn from foreign online teaching experiences and strengthen on-
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line teaching methods in the future. When implementing drama performance
teaching, high-quality drama performance courses should be recorded to enhance
video practicality and convenience, breaking through and eliminating the tem-
poral and spatial limitations of traditional teaching methods, allowing students
to learn according to their own habits and pace. Simultaneously, we should pro-
mote the integration of drama performance teaching with the internet and foster
international cooperation in drama performance teaching, ultimately benefiting
more nursing students.

Conclusion

Drama performance teaching is an innovative, effective, and excellent interac-
tive teaching method that overcomes the limitations of traditional clinical teach-
ing, such as limited contact between nursing students and patient populations,
lack of clinical practice, and concerns about patient safety. It enables nurs-
ing students to employ cognitive, social, and psychobehavioral skills to achieve
multidimensional transformation. As times evolve and healthcare professionals
deepen their understanding of this approach, drama performance teaching will
gain increasing popularity among the broader community. Currently, under the
national strategy of revitalizing the country through science, technology, and ed-
ucation, and strengthening the nation with talented personnel, the demand for
innovative teaching strategies in higher education is growing. Nursing education
in medical schools and related healthcare institutions should now stand at the
forefront of educational development, promptly transform perspectives, deepen
learning, and maintain a sense of meaning and purpose for many students study-
ing drama performance teaching. Through concerted action to change existing
teaching and learning practices, we should accelerate the development of drama
performance teaching domestically, distill its professional spirit, explore practi-
cal processes for implementing drama techniques in nursing education programs,
trace the developmental trajectory of drama performance teaching concepts in
nursing education, enhance field education management skills, and build bridges
between drama performance teaching theory and practice. By imbuing drama
performance teaching with new vitality, we can ensure that more students gain
access to high-quality learning experiences more quickly, revitalize teaching, and
ultimately promote ideal outcomes in nursing education.

References

[1] SUH EE, AHN J, KANG J, SEOK Y. The Development and Application of
Drama-Combined Nursing Educational Content for Cancer Care[J]. Int J Envi-
ron Res Public Health, 2021,18(18).

[2] DALTON J, IVORY K, MACNEILL P, ET AL. Verbatim Theater: Prompt-
ing Reflection and Discussion about Healthcare Culture as a Means of Promoting
Culture Change[J]. Teaching and learning in medicine, 2020,32(5): 531-540.

[3] ARVEKLEV SH, WIGERT H, BERG L, ET AL. Specialist nursing students’
experiences of learning through drama in paediatric care[J]. Nurse Education in

chinarxiv.org/items/chinaxiv-202401.00226 Machine Translation


https://chinarxiv.org/items/chinaxiv-202401.00226

ChinaRxiv [$X]

Practice, 2020.

[4] HANCER TOK H, CERIT B. The effect of creative drama education on
first-year undergraduate nursing student attitudes toward caring for dying pa-
tients[J]. Nurse Education Today, 2020,97(2): 104696.

[5] UNALAN PC, UZUNER A, CIFCILI S, ET AL . Using theatre in education
in a lecture oriented medical curriculum[J]. Bmc Medical Education, traditional
2009,9(1): 73.

[6] ARVEKLEV SH, WIGERT H, BERG L, ET AL . The use and application of
drama in nursing education — An integrative review of the literature[J]. Nurse
Education Today, 2015,35(7): el2-el7.

[7]BASIT G, SU S, GECKIL E, ET AL. The effect of drama-supported, patient
role-play experience on empathy and altruism levels in nursing students: A ran-
domized controlled study[J]. Nurse Educ Pract, 2023.

[SJLUNDEN M, LUNDGREN SM, MORRISON-HELME M, ET AL. Profes-
sional in radiological radiographers and post graduate nurses development inter-
ventions: Building Radiography, 2017,23(4): 330-336. teamwork collaboration
through dramalJ].

[9] KEXIU L, ELSADEK M, LIU B. Foliage colors improve relaxation and
emotional status of university students from different countries[J]. Heliyon,
2021,7(1): e6131.

[10] JACOBS AC, VAN JAARSVELDT DE. ‘The character rests heavily within
me’: drama students as standardized patients in mental health nursing educa-
tion[J]. J Psychiatr Ment Health Nurs, 2016,23((3-4)): 198-206.

[11] SCOTT KM, BERLEC S, NASH L, ET AL. Grace Under Pressure: a
drama-based approach to tackling mistreatment of medical students[J]. Journal
of medical ethics, 2017,43(1): 68-70.

[12] TAYLOR SS, TAYLOR RA. Making power visible: Doing theatre-based
status work with nursing students[J]. Nurse Educ Pract, 2017,26: 1-5.

[13] Kontos PC, Mitchell GJ, Mistry B, et al. Using drama to improve person-
centred journal of older people nursing, 2010,5(2): dementia care[J]. Interna-
tional

[14] BOLMSJO I, EDBERG AK, ANDERSSON PL. The use of drama to sup-
port reflection and understanding of the residents’ situation in dementia care: A
pilot study[J]. International journal of older people nursing, 2014,9(3): 183-191.
[15] LAWRENCE J, WIER J. The Use of drama Within Midwifery Education
to facilitate the Understanding of Professional Behaviour and Values[J]. Mid-
wifery, 2018,59: 59-61.

[16] LJUNGGREN C, CARLSON E, ISMA GE. Drama with a focus on pro-
fessional communication — A phenomenographic study[J]. Nurse Education in
Practice, 2021,52(2): 103022.

[17] ZELENSKI AB, SALDIVAR N, PARK LS,ET AL. Interprofessional Im-
prov: Using Theater Techniques to Teach Health Professions Students Empa-
thy in Teams[J]. Academic Medicine: Journal of the Association of American
Medical Colleges, 2020,95(8): 1210-1214.

[18] ARVEKLEV SH, BERG L, WIGERT H, ET AL. Nursing students experi-
ences of learning about nursing through dramalJ]. Nurse Education in Practice,

chinarxiv.org/items/chinaxiv-202401.00226 Machine Translation


https://chinarxiv.org/items/chinaxiv-202401.00226

ChinaRxiv [$X]

2017,28: 60-65.

[19] LANDA Y, LEVITT J, JESPERSEN R,ET AL. Who is afraid of Hermy
and Jimmy? Relating to and normalizing psychosis through theater[J]. Psychi-
atr Rehabil J, 2023.

[20] KYLE RG, BASTOW F, HARPER-MCDONALD B, ET AL. Effects of
student-led drama on nursing students’ attitudes to interprofessional working
and nursing advocacy: A pre-test post-test educational intervention study[J].
Nurse Educ Today., 2023.

[21] COLEMAN JJ, DICK TK. Nursing and Theater: Teaching Ethics Through
the Arts[J]. Nurse educator, 2016,41(5): 262-265.

[22] NEILSON SJ, REEVES A. The use of a theatre workshop in developing
effective communication in paediatric end of life care[J]. Nurse Education in
Practice, 2019,36: 7-12.

[23]MCALLISTER M, SEARL KR, DAVIS S. Who is that masked educator?
Deconstructing the teaching and learning processes of an innovative humanistic
simulation technique[J]. Nurse Educ Today, 2013,33(12): 1453-1458.

[24[ HAMMER RR, RIAN JD, GREGORY JK, ET AL. Telling the patient’s
story: using theatre training to improve case presentation skills[J]. Med Hu-
manit, 2011,37(1): 18-22.

Note: Figure translations are in progress. See original paper for figures.

Source: ChinaXiv — Machine translation. Verify with original.

chinarxiv.org/items/chinaxiv-202401.00226 Machine Translation


https://chinarxiv.org/items/chinaxiv-202401.00226

	Advances in the Application of Drama-Based Teaching in Nursing Education Abroad
	Abstract
	Full Text
	Progress in the Application of Drama Performance Teaching in Foreign Nursing Education
	Abstract
	Introduction
	1.1 Sources of Drama Scripts
	1.2 Venues for Drama Performance Teaching
	1.3 Actor Qualification Requirements and Training
	1.4 Selection of Drama Performance Teaching Instructors
	2.1 Application in End-of-Life and Chronic Disease Care Nursing Education
	2.2 Application in Maternal-Child Nursing Education
	2.3 Application in Nursing Psychology Education
	2.4 Application in Interprofessional Collaboration Nursing Education
	2.5 Application in Interpersonal Communication Education
	3.1 Rigorous Research Design for Drama Performance Teaching
	3.2 Enhancing Student Interest and Participation
	3.3 Expanding Application Scenarios for Drama Teaching
	3.4 Promoting Integration of Drama Performance with the Internet

	Conclusion
	References


